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Abstract 

According to the relative literature, most studies of the epistemological belief focus 
on students’ general learning experience, without taking any specific subject into thorough 
consideration.  And, the studies of English courses for college students in Taiwan often 
emphasize the development and application of the teaching materials and methods 
themselves.  Thus, how to connect the investigation of knowledge models and the 
construction of Freshman English teaching materials is the core of this study.  First, after 
sketching the implementation of the Freshman English course, we will analyze its content 
knowledge.  Since all of the development and implementation of the course design are 
woven into the social and cultural context, we, then, will proceed to examine the core issues 
from six aspects, so as to highlight the diverse and ambiguous characteristics of the 
knowledge models of English for college students.  Our ultimate goal is to propose a new 
standard to construct the teaching materials of the Freshman English course with the 
consideration of the content knowledge from three perspectives (i.e., the technical/skillful, 
the interpretative/critical and the transformative/creative criteria). 
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